Pupil premium strategy statement

This statement details our school’s use of puloil premium (and recovery pre-
mium for the 2025 to 2026 academic year) fundmg to hello improve the at-

tainment of our dlsadvantaged puloils.

It outlines our Iou,oil premium strategy, how we intend to sloend the fundmg
in this academic year and the effect that last Hear's sloendmg of puloll pre-
mium had within our school.

School overview

Detail Data

School name Winscombe Primary
Number of pupils in school 212

Proportion (%) of pupil premium eligible pupils 8.5%

Academic Hear/years that our current pupil 2025-26 to 2026-
premium strateqy plan covers 2027

Date this statement was published December 2025
Date on which it will be reviewed December 2026
Statement authorised by Paula Baker

Head teacher

Pupil premium lead Becky Booth
Deputy Head

Governor / Trustee lead Nerys Blower
Pupil Premium link
governor

funding overview

Detail Amount

Pupll premium fundlng carried forward from £0

previous years (enter £0 if not alolollcable)

Total budget for this academic year £28,503




Part A: Pupil premium strateqy plan

Statement of intent

/e /Da/az'/ Fremium Grant, introduced in /4/0/7'/ 2007, is /arowa’ea/ by the
Government in addition to main school fwza’my, to address the current
ana/er{yzny e egaa/z‘z‘/ej between children e//y/b/e Jor free school meals
(FSM) and their more affluent peers. Schools also receive fa/za’//zy Jor
children who have been lovked after ca/zz‘muau;{y (LAC) for more than six
months, and children of service personn el. /It is for schools to decide how
their /Du/az'/ Fremium allocation (s spoent as th ey are best /a/acea’ lo assess

what additional Jprovision should be made for individual /aa/az'/j.

At Winscombe Pr[mary School, it is our intention that all Iou,oils, irrespective of
their bac/egraund or the challenges they face, make 900d progress and achieve
htghltj across all subjects and aspects of school life. The focus of our ,oupil pre-
mium strateqy is to support disadvantaged pu,ods to achieve in line with their
nan—disadvantaged peers. Ex,oectatians are high for all pu,ot‘ls.

We consider the individual challenges faced bi‘/ our vulnerable pu,ods and their
families. We understand the challanges of growing up as a d[sadvantaged young
person and we want to ensure that all Iou,olls in our school have access to hL’gh—
guality teachmg and leamtng. The provision we have outlined in this statement
is also intended to support each child’s needs, regardless of whether tho,y are
disadvantaged or not.

Our strategy altgns with our school’s values and ethos of CARE: Care, As,oire, Re-
spect, Excel. Thraugh our three-tiered ap,oraach, guallty ~first teachlng is at the
heart of our strateqy, with a focus on areas in which our dlsadvantaged Iou,oils
require the most support. Curriculum equity is Iorlaritised,‘ all Ioup[ls have an
quitable access to a rich, broad and balanced curriculum where interventions
are strategically selected to target /eey issues. This is proven to have the greatest
impact on clasmg the disad\fantage attainment gap and at the same time will
benefit the nan-d(sadvantaged ,ouplls in our school. /mloliclt in the intended out-
comes detailed below, is the intention that nan—d(sadvantaged Ioulods' attainment
will be sustained and L'mpraved alangslde progress for their d(sadvantaged peers.

We are committed to targetmg our interventions to combat the wider barriers to
disad\fantaged children’s leammg and wider success. Our aloloraach will be re-
sponsive to individual needs and challenges. To ensure they are effectlve we
wiill:




s prioritise our pupils' emotional needs, first and foremost, so that they have
the rtght attitudes for leaming (self—esteem, resilience, positive relation -
ship bulldmg)

. ado,ot a whole school approach which will consider the teaching and
learnmg, academic intervention and wider aloproaches to support ,oulolls.

o set clear outcomes for the impact of disadvantaged strategies and monitor
progress and q,uallty of teachtng.

e Involve parents in their child’s learru‘ng and progress so we can work in
partnership to build positive relattanships and ultimately accelerate learn-
ing and Well—bemg for our pupils.

o [nsure that all staff take respansibility for disadvantaged pupils' outcomes

Challenges

This details the /eey challenges to achievement that we have Ldent(f&ed
among our dtsadvantaged pulods thraugh observations, mamtarmg and dis-
cussions with Ioulods, teachers and famd(es.

Development

Challenge Detail of challenge
number
! While most of our dlsadvantaged Ioulods are meeting the
Quality of expected standard in line with their peers some continue
education | to have greater difficulties with readmg, writing and
maths. Some of our dtsadvantaged Ioupils also have SEND
which Iora\fides a further layer of challenge.
2 Our observations and monitoring Ldentlfy that a small
Leadership | minority of children come to school not readH to learn
and because of issues at home, or have poor attendance.
management
3 We have identified social and emotional issues for many
Behaviour Iouplls. These challenges Ioartlcularly affect a number of
and our dlsadvantaged Ioulods and in some cases can be seen to
attitudes impact negatively on behaviour, attitudes and engagement
with the wider life of the school and community.
L We have identified social and emotional issues for many
Personal Iou.pils, natably due to unstable famdy circumstances. These

challenges Ioartlcularly affect many of our d[sadvantaged
Iou.pils and in some cases can be seen to impact on Ioaren.tal
engagement, Iou,o[[ attainment and aslolratians.
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Intended ocutcomes

This Q,xlolams the outcomes we are aiming for bH the end of our current
strategy plan, and how we will measure whether they have been achieved.
Our intended outcomes link clasely with our school improvement Iolan.

Intended outcome Success criteria

Quality of education: Attainment:

Improved attainment The attainment gap will be narrowed so that all

among disadvantaged disadvantaged pupils receive quality first teach-

PUPL[S_ ing to ensure:

e GLD at the end of the EYFS

e Phonics screening score in line with na-
tional average (or above) at the end of
Hear7

e MIC score closer in line with national av-
erage in year L (75% children score 20+)

e Children meet expected standard (or
above) in KS2 assessments at the end of
year 6 (exce,ot where there is slgmflcant

SEN present)

Regu.lar moderation will be carried out within

school and the WLT.

Leadership and man- e The SLT will continue to support middle
age.me.nt leaders to ensure the curriculum is well-

led, monitored and managed (Qualtty As-
surance schedule)

. Ongolng CPD will ensure that all staff pro-
vide a high aualltg of education and that
they support all Iou,o(ls in ma/emg goad pro-
gress (tracked through Bromcom)

e All children will have eq/uitable access to
an enrlchlng and challengmg curriculum,
which is sleilfully ada,oted where necessary
to meet all needs (QA)

. /mlora\fed attendance for dtsad\fantaged
Ioupll groups

e Parents meetings are used to refresh up-
dates and expectations on attendance.

Disadvantaged Iouplls
are seen to be better
Iorepared to learn.

/mloraved attendance.




School staff communicate with fam[lies
and suppart an understanding of the im-
pact term-time absence has on attainment.

Behaviour and atti-
tudes

/mlora\fed attitudes to-
wards school and
leamlng

School values, in Ioarticular high expecta.-
tions for all, are clearly understood and
articulated b&/ all members of the school
cammunitg.

Pu,oll and parent survey results show that
all puloils feel safe and happy coming into
school; feel well supported — and that
parents understand the support given; and
have positive relaticmshtps with staff and
peers.

Pupll voice groups will be represented eq-
ultably to ensure the opportunity to make
a tanglble contribution to the life of the
school is given to all children.

Personal de\relo'pment

Increased engagement
with a range of ex-
tra-curricular activi-
ties

F allawmg response from parent survey,
there is an increasing range of after-
school clubs and extra-curricular activities.
Extra-curricular activities will be tracked
effect(velg to ensure equttable access for
all: 100% of our PP and SEN children will
have attended an after-school club
thraughout the academic year. Identified
children in KS2 will have had access to
extra swlmmmg lessons.

/-/Lgh quality ELSA support continues to

available and accessible where needed.

Actl\rlty in this academic year

This details how we intend to spend our Ioupll premium (and recovery pre-
mium funding) this academic year to address the challen.ges listed above.

Quallty First Teachlng
Budgeted cost: £ 9,000




Acti\rlty Evidence that supports this Challenge

approach number(s)
addressed

Build strong There is extensive evidence 1,2,3.k

relationsh(,os in class associating childhood social

(pastoral care), and emotional skills with

elimlnating meroved outcomes at school

unconscious bias, and in later life (Q.g.,

establ(shing meroved academic

individual Ioupll Ioerformanco,, attitudes,

interests, Wo,lcoming behaviour and relat(ansh(,os

pu.,olls pasttivo,ly with peers). Professional,

every morning. Staff persana[ and effective

trained in the PACE relationships built between

aloloraach to resloond staff members and PP

to dysregulaticm and | children to enable needs to

soft starts to the daH heard and understood and

introduced so that all | relevant encouragement,

children are given a | support and advice given.

well-being activity to | EFF Social and Emotional

start each day. Learning
Sulplportlng—the—attamment—
of—d[sadvantaged—pupils Dft

Use data to tdentify /\/\ultilole sources of data are |1, 2, 3

tlghtly focused
L'mlora\rement
Ioriorltles using
standardised
dlagnostic
assessments ( Ioastoral
and academic)
summative
assessment, classroom
observations, teacher,
Ioupll and parent

voice

gathered and analysed
routmely. This will inform
strategic plann(ng and
pinpoint areas of focus.
Assessment and outcomes
will evidence the impact of
the htgh guallty teachmg.
Intervention mar/emg and
feedback will lnstantly
address any misconception
and will evidence [eammg
and attainment.
Standardised tests can
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/473974/DFE-RR411_Supporting_the_attainment_of_disadvantaged_pupils.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/473974/DFE-RR411_Supporting_the_attainment_of_disadvantaged_pupils.pdf

CPD to ensure
summative
assessments are
administered and
interloreted correctly

and effectlvely.

Iorow‘de L‘nséghts into sloeclfic
strengths and weaknesses of
each Iouloil to ensure they
received the pinpoint areas

of focus.

EEF Standardised tests |

Assessmq and /\/\omtormq
Puptl Proqress

Suppartmq the -attainment-
of dtsadvantaqed pupL s DfE

CPD training for all Research shows that 1,2,3 4
staff and identified interventions based on a
support staff to clearlg sloeciflc aloloroach
deliver sloo,c(f(c which staff have been
interventions and trained to deliver has a
programmes. positive benefit to Iou,oll.s’
é//z/acéz‘/zy letters and | progress and attainment
sounds — Phonics / Social and emational/EEF
Guided /Qeaa/my
Maths Mastery CFD | When staff gain expertise
Lssential 5/02////2y and are well informed in
Mental Health how to deliver a new
Networks aploroach or program, then
.gaeec/z, Zanyaaye PU'PL s will benefit.
and Communication - | Supporting-the-attainment-
SIC of dtsad\fantaqed ~pupils DfE
£1.54 NFER — High Quality
/DA’CZ_a/O/araacﬁ To,achmg for All / Deplaymg
Staff Ejfo,cttveltj
Expectatlons are hL’gh EEF Pupll Premium Guide — | 1,2,3,4
for all pupils —all Quality teaching helps every
targets relating to child.
children will

contmually challenge
and extend

/-/Lgh q,uallty teachlng cur-

riculums inspire learners



https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/473974/DFE-RR411_Supporting_the_attainment_of_disadvantaged_pupils.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/473974/DFE-RR411_Supporting_the_attainment_of_disadvantaged_pupils.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/473974/DFE-RR411_Supporting_the_attainment_of_disadvantaged_pupils.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/473974/DFE-RR411_Supporting_the_attainment_of_disadvantaged_pupils.pdf

disadvan.taged
children

Leaders monitor the
leaming and teach-
ing across the school
and use these out-
comes to Iorlorltlse

CPD.

Development and retention
of staff is /eey

Ensuring each teacher (s
suloloarted and developed is
essential to ach[e\rmg the
best outcomes for Iou,oils.

When staff gain expertise
and are well informed in
how to deliver a new
approach or program, then
pupils will benefit.
Sulplportmg—the—attamment—
of—disad\fantaged—pulpils Dft
NFER — /—/Lgh Oualtty Teach-
ing for All / Deploylng Staff

Et]fectlvelg

Targeted academic support

Budgeted cost: £9,203

t(ghtly targeted
intervention groups
for readlng, writing
and math'’s
interventions for
Iou.plls falling behind
age — related
exloectatwns in,
Iohorucs, Readtng,

ertmg and Maths.

Interventions are
strategtcally selected
to target /eey issues.
Goals for outcomes

and /enowledge gaps can be an
effective method to support low
attammg puloils orfallmg behind

both one to one and in small groups.

The interventions are suloplementary
to hlgh — quallty teachlng. Low prior
attainers do not 9et a narrower cur-
riculum entitlement than that of
their peers.

Small group tuition | EFF

Activity Evidence that supports this approach Challenge
number(s)
addressed

Establish and sustain | Tuition targeted at speciflc needs 1,2.3,



https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/473974/DFE-RR411_Supporting_the_attainment_of_disadvantaged_pupils.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/473974/DFE-RR411_Supporting_the_attainment_of_disadvantaged_pupils.pdf

are sloeciflc, time —
limited and ambitious

Use Phonics/Readlng Phonics approaches have a strong 1,2.3
intervention programs evidence base indicatmg a loosltive
to improve Iohanetlcal impact on Ioupils, Ioarticularly from
/enowledge and disad\fantaged bac/egrounds.
understanding/ Immediate targeted phanlcs
ﬂuency in readmg interventions have been shown to be
for Ioupils who are more effective when delivered as
falling sigmficantlg regular seSsions over a Ioerlod up to
behind the Q,xloected 12 weeks:
standard for their FEF Phonics
age Iohaso,.
Immediate phomcs ,
. . , Interventional approaches have a
intervention sessions . .

, strong evidence base Lndccatmg a
targeted at Ioupcls LY .

. Ioosctufe Lmloact on Ioules,
who require further . ,
, IoarthularlH from dtsadvantaged
phomcs support
. . backgraunds.
follo‘wmg daLZH SSP
sessions.
EEF One to one tuition

1:1 ccmferencmg A profo,sslfmal, Ioo,rscmal and All

between Iou,o(l and
Pupll Premium Lead

Barriers to leamlng
will be identified. A
multi — faceted
aloloroach to ensuring
Iou.pils overcome
barriers to
developing the skills
and experiences
necessary for
accessing future
ololoartumtles.

effective relaticmsh(,o built between
des[gnated staff members and PP
children to listen to their needs,
Iora\flde, encouragement and advice.
Pupll passports will be written with
the child, setting out ambitious
targets in academic and wider parts

of school life.

The barriers to leammg will be
identified and will be used as part
of the child’s targeted work so there
is accelerated progress across all
subjects.



https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition

For one to one tuition led va/
teachlng assistants, interventions are
likely to be particularly beneficial
when the teachlng assistants are
exloerlenced, well-trained and
suploar‘ted — for Qxamlole, dell\fermg
a structured intervention.

EEF One to one tuition

Wider strategle,s

Budgeted cost: £10,300

Activity Evidence that supports this approach Challenge
number(s)
addressed

Contribute up to Give wider opportunities to children | All

£200 towards: school | with limited experience.

uniform, essential (Moderate impact for moderate cost

resources, EEF)

opportunity to attend To reduce the financial burden in

Ix enrichment club or PP children’s parents/carers, the

I musteal tuition per | scp ool will help fund the overall

term, school trips cost of school uniform, essential

((ncludmg outdoor resources and extra-curricular

adventure learnmg, opportunities.

residential visits and ,

To ensure Iou,oLls are ro,ady to learn
sloart) and transloart. and are well su rod
pporte for
schoollng.
PP lead will ensure All

support is offered to
identified families;
Wor/etng with them on
attendance, well —

The association between parental
engagement and a child’s academic
success is well established and there
isa l(mg hlstory of research into
Ioarental Qngagement programmes.

(EEF)
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition

being and available
family services.

PP Lead ensures that important link
between home, primary school and
prospective secondary school.

Timetabled ELSA ses-

sions

ELSAs can help support children
with a wide variety of social and
communication needs. Sessions can
boost self-esteem and remove
barriers to learning. Feedback from
schools across the UK has shown
that the introduction of ELSAs has
made a slgnlﬁcant, Ioo*s(t(\fo, Lmloact
on the emotional Wellbeing of
children and their ab(lity to manage
better at school — saclally,
emotianally and academlcally.

EEF Social and Emotional Learru‘ng

Ccmttngency fund far
acute issues.
(For Qxamplo,, cost Uf

vital caunsellmg ses-
si(m)

Based on our experiences and those
of similar schools to ours, we have
identified a need to set aside a
small amount of fund(ng to reslo(md

q,utc/ely to needs that have not yet
been ident(ﬁed.

Extra-curricular
support

A small amount affundmg has been
set aside to ensure that the
dlsadvantaged children have access
to the same experiences that others
have. This will include: access to
extra swimming sessions for those
unable to swim 25m in upper /eo,y
stage 2; access to a bicycle in school
and the support with which to learn
to ride.

Total budgeted cost: £28,503
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Part B: Review af outcomes in the previous aca.-
demic year

Pupll premium strategy outcomes

This details the impact that our Ioupil premium activity had on louloils in the
2024 to 2025 academic year.

Our internal and external assessments during 2024/25 suggest that our
strateqy has had some demonstrable impact. The strateqy has been re-
flected upon and has been revised in light of the outcomes achieved and
are shown in the sections above.

Outcomes for our Receloticm children remain goo‘d. /3% achieved a Good
level of Develapment cam,oared to 67.7% natlcmally, with 75% achieved for
maths. In the 202L4:/25 academic year, there was 1 louloll premium child in
YR who was not secure in the Earlg Leammg Goals.

Our Year One Phonics check outcomes were as follows: 68% attained the
Phonics standard camloared with 81% n.aticmally. 0% passed the standard
by the end of Year 2 (1 dlsadvantaged Ioup(l did not meet the Qxloected
standard for Iohcmics in year 2). There were no puloils recorded as Ioupél
premium in year | however, there was a hlgh level of SEND. Quallty First
teaching and facussed/targeted interventions was able to demonstrate im-
Iora\fements over the course of the year.

The meact of the strategy far the end af Ko,y Stage One outcomes is evi-
dent from the progress the children made from their startmg polnts at the
start of Year 2. In ro,admg and maths, our age—related exloectations were

above national average. Reading 80% ertlng /0%, Maths 77%.

The end of KQ,H Stage Two outcomes show the impact of our strategqy over
time. By the end of /eo,y stage 2, b puloil premium children, I achieved ARE
in reading and maths, I ARE in readlng and writing, I ARE for all, T SB

across all subjects this was due to SEND.

All subjects show an excellent impact across the National age—related ex-
pectations (ARE+) as well as our Greater Depth (GD)outcomes. In terms of
our PP children, in readmg and writing all children made expected pro-
gress with 15% ma/elng above exloected progress for readlng and 10% for
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writing. In maths, 95% made o,xloo,cto,d progress or above with 15% ma/eéng
above Qxloected progress.

We have continued to work to sulololement the curriculum with a wide
curriculum offer, mcludmg trips, wow days and extra curriculum activi-
ties in the school daH. We shall de\fo,lalo the children'’s resloonsibllitles fur-
ther by foerlng res,oonsibilitio,s of bo,mg in one af our Pupil Voice groups
and lunchtime responsibilitles. Our recent, Pupll Premium louloil voice
shows the children enjoy school and are Qngaged in their leammg. They
feel safe and are able to talk about the support they get and understand
how it hellos them. We will continue to Iorow‘de additional targeted support
for those who are the most vulnerable. We are canstantly bu(ldlng on that
appraach with the activities detailed in this plan.

Our priority regard(ng attendance and persistent absence has had some
success on an individual level. We have revisited, with parents and car-
ers, the importance of school attendance. We have been using the DFE's
approach to “Wor/emg together to improve school attendance "~ since Sep-
tember 2022. We review attendance half termly and also Iounctuallty to
ensure our children have a good opportunity for their leaming and suc-
cess.

We will continue to /eo,o,,o attendance and persistent absence as a h(gh pri-

arltH.
Reading Writmg Maths RWM Comb
KS2 ARE GD ARE GD ARE GD ARE GD
Sch 86% L1% 80% | 21% 69% L5% 66% 21%
Nat 75% 33% 72% 13% 4% 26% 62% 8%
Cohort Attendance % 23/24 Attendance% 2L:/25
All 95.1% L. 5%
Pu,ot’l Premium 9.2% 93.1%
Non Pupll Premium 95.9% L. 3%
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Extemally provided programmes

. Unlac/eing Letters and Sounds
. /nsight Trac/emg

o 1T Rockstars / Numbats

. De\felopmg Exloerts Science

o GetSetlEducation

. Language Angels

e PlanBee

o White Rose Maths

e IDL
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